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read. It is hardly possible to overstate the contrast between
such conditions and the situations of active contact with things
and persons in the home, on the playground, in fulfilling
of ordinary responsibilities of life. Much of it is not even com-
parable with the questions which may arise in the mind of a
boy or girl in conversing with others or in reading books
outside of the school. No one has ever explained why children
are so full of questions outside of the school (so that they
pester grown-up persons if they get any encouragement), and
the conspicuous absence of display of curiosity about the
subject matter of school lessons. Reflection on this striking
contrast will throw light upon the question of how far cus-
tomary school conditions supply a context of experience in
which problems naturally suggest themselves. No amount
of improvement in the personal technique of the instructor
will wholly remedy this state of things There must be more
actual material, more stujj, more appliances, and more oppor-
tunities for doing things, before the gap can be overcome.
And where children are engaged in doing things and in dis-
cussing what arises in the course of their doing, it is found,
even with comparatively indifferent modes of instruction,
that children's inquiries are spontaneous and numerous,
and the proposals of solution advanced, varied, and ingenious.
As a consequence of the absence of the materials and occu-
pations which generate real problems, the pupil's problems are
not his; or, rather, they are his only as a pupil, not as a human
being. Hence the lamentable waste in carrying over such
expertness as is achieved in dealing with them to the affairs
of life beyond the schoolroom. A jpupil has a problemr but
roblem of meeting the peculiar requirements set by
teacher. His problem becqnies_that of finding out what
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the teacher wants, what will satisfy the teacher in recitation
and examination and outward deportment. Rektionship to
subject matter is no longer direct. The occasions and material
of thought are not found in the arithmetic or the history or

